The L2 Motivational Self System among Saudi

Learners of English

Turki Assulaimani
BA in Education
MA in Applied Linguistics

Thesis submitted in fulfilment of the requirements for the degree of
Doctor of Philosophy, University of Newcastle, Australia

March 2015



DECLARATION

| hereby certify that this thesis contains no material which has been
accepted for the award of any other degree or diploma in any university or
other tertiary institution and, to the best of my knowledge and belief,
contains no material previously published or written by another person,
except where due reference has been made in the text. | give consent to this
copy of my thesis, when deposited in the University of Newcastle Library,
being made available for loan and photocopying subject to the provisions
of the Copyright Act 1968.

(Signed): Turki Assulaimani

Date: 20 /03/2015



Dedication

All praise is due to Allah and may his blessings be upon his messenger
who taught me the true meaning of hard work, dedication and devotion.

I would like to humbly dedicate this thesis firstly to Allah Almighty
my lord, creator and sustainer who has always showered me with his love,

guidance and blessings.

This thesis is also dedicated to the loving memory of my father, Abdulmajeed
Assulaimani and my grandmother, Khadijah Samargandi
who have always loved me, believed in me and encouraged me to be

the best man | can be.

It is also dedicated to my sisters, my uncles and aunts

for all their good wishes and prayers.

Last but not least, a special dedication goes to the most important person in my life,
the greatest mother in the world and my best friend, Amna Andijani
whose endless unconditional love, support, encouragement and prayers comforted me

all the way, and helped me achieve everything | have achieved in my life.



Acknowledgements

Prophet Muhammad — peace be upon him — said “he would not be thankful to Allah,
he who would not thank the people who bestowed favors upon him”. The list of those to
whom | am indebted to for the completion of this thesis is far too long to fit into the
space | have available. My apologies go, in advance, to all those, whose names deserve
a mention.

First and foremost, my sincerest gratitude goes to my supervisors, Dr Christo
Moskovsky, Dr Jean Harkins and Dr Silvia Ratcheva for their invaluable guidance,
assistance and inspiration that have helped me grow both on an academic and a personal
level, and have made the completion of this project possible. It goes without saying that
| owe so much to my supervisor Christo; I can only find clichés to express the pleasure
and the privilege | have had working with you. I have learnt so much from the
experience, and | hope that our friendship and collaboration will continue for many
years to come. Jean Harkins, my first supervisor; I would like to thank you for the
encouragement and support you offered me from the early days of this project, and for
all your contributions that have been critical to my work. Silvia Ratcheva, words of
gratitude seriously cannot describe how much respect and appreciation | have for you.
My heartfelt gratitude goes to you for all your time, dedication, patience and insightful
comments, and for the overall support and assistance you have offered me throughout
my candidature from the very first day of my confirmation year to the very final stages
of writing this thesis. |1 would still be stuck with SPSS if it was not or you!

| am also indebted to both the Head of the European Languages Department at King
Abdulaziz University and the Head of the Foreign Languages Department at Taif
University for granting permission for my study to take place in their respective
departments. | am immensely grateful to the teachers who helped with the
administration of the questionnaires as well to the students who volunteered to take part
in the two stages of this project. 1 would also like to acknowledge the invaluable
assistance of Dr Adel Assayid, who volunteered to administer the questionnaires in the
female campus of Taif University, and scored the writing section of the language test.

My appreciation is also extended to my dear friends Sheikh Muhammad Khamees
(Imam of Newcastle Mosque) and Sheikh Mahfood Addosary for their religious and
spiritual guidance that got me through many hardships throughout my candidature. |
should also express my thanks to Abdulaziz Alshahrani, Majed Azzahrani, Saleh
Azzahrani, and Andrew Peters for their friendship and support, and for always being
there for me. Thank you for your direct or indirect support and input which has
contributed to the success of this project. Thank you so much guys!



Contents

Chapter 1: INTrOUCTION ........ooiiiiiiiiie e 1
00 €T [0 Tod o SRR SURPRI 1
1.2 Statement Of the ProbIemM............oooiiii i 3
1.3 Significance OF the STUAY ........cccueiiiiiieiie e 4
1.4 GOalS OF the STUAY ......veeiieiii e 6
1.5 RESEAICN QUESLIONS ...ecviieiiiie ettt ettt e et e s e st e et e e st e e nnaaeeteeesneaeenneeeans 7
1.6 RESEAICN HYPOLNESES ...t 7
1.7 ConteXtual FramMEWOTK .........coiiiieiiie st site et esee e e e staee s tae e st e e ssaaeeteeesnsaeenneeeans 8
1.8 Teaching English in Saudi Arabia............ccooiiiiiiiiiiiic e 9

Chapter 2: Review 0f the LItErature ...........ccooviiiieiieiiie e 12
2.1 Motivation and Second Language ACQUISTEION .........c.covueeiiiiiiiiiieniee e 12
2.2 DEefiniNg MOTIVATION ......ooiiiiiieiie e 14
2.3 Theories in Motivational PSYChOIOQY ........cccovviiiiiiiiii e 16

2.3.1 Self-Determination ThEOIY ......ccvviiiie it 16
2.3.2 GOAI CONSEIUCTS ...ttt ettt 17
2.3.2.1 Goal-Setting THEOIY ....cciiie et eae e 17
2.3.2.2 Mastery and Performance Goal Orientations............ccccceveevieeiiiee e 18
2.3.3 EXPECtanCy-Value ThEOIY ........ccoviiiiiieiie ettt 19
2.3.3.1 ALHDULION TREOMY ..eviicciie e e saae e 20
2.3.3.2 SEIf-EFFICACY ...eei it 21
2.3.3.3 SElf-WOrth TREOIY .....eeeiiie ettt sae e 21

2.4 Theories in Social PSYChOIOQY .......cccviiiiiiiiiic e 22
2.4.1 The Socio-Educational APProach..........ccccoceiiiii i 22
2.4.2 Problems with the Socio-Educational Approach..........ccccoeviiiiiiiiiic i, 25
2.5 Shift in the Scope of Motivational TheOries ..........cocvvvviiie i 27
2.5.1 Shift from the Socio-Educational Approach ..........ccccoevvveeiiiiiiiee e 27
2.5.2 The Concept of Identity in Motivational SLA............cccooeiiiiiiiiee e 28
2.6 ThE SEIf TREOMY .. ..ciiiiiii e ettt e e e saae e e 32
2.6.1 The L2 Motivational Self SYStem..........ccccoviiiiiiiiiie e 32
2.6.2 The L2 Motivational System COMPONENES........c.eeeiiveeiiieeiieeeireeeiteeesiee e vee e 37
2.6.3 The Self-Guides CONGITIONS ........coviiiieriieiieeie e 38
2.6.4. The L2 Motivational Self System ReSearch ..........ccccccovviveeiiiiie e 40

v



Chapter 3: Design and Method ............cocooiiiiiiiiieie e 55

I 200 1o 0 [T 1 (oo USSP 55
BL2 PATICIPANTS. ... vttt b ettt 55
KRG B - W o] 1 [ od 1 o] o PSSR SPR 59
TR O 11 1= o o0 U] RS ORR 60
3.3.2 Language ProfiCienCy TEST.........coiuiiiieiiiiiieieesie ettt 63
3.3.3 QUESLIONNAIIE THHAl.....eiiiiieiiii et e re e e e e e 66
3.3.4 Validity and Reliability of the QUESTIONNAITE............cvviieiiiiieeee e 67
3.3.5 Recruiting Procedure and Survey (Administration)...........cccoceevverieeniiennieniesieee 67
3.3.6 T INEEIVIEW .ottt e et e et e e st e et a e et e e snteeennaeeenees 69
3.4 Screening the QUESTIONNAIIE DALA .........civiiiiiiieiie et 72
Chapter 4: Analysis and Results of the Quantitative Data...............cccccoevvveerinnnnne 75
I Vg1 (oo [N [ o RS TSPPR 75
4.2 Underlying Dimensions of the Motivational CONSIIUCES ...........ccccovvviiiieniieiiiiinie e 76
4.2, 1 TRE SeIF e 76
4.2.1.1 Dimensions Of the SeIf-GUITES ..........ccoouiiiiiiiiiie e 76
4.2.1.2 Differences among Respondents on the Self-Guides...........ccccovvveiiieiiiie i, 82
4.2.2 Dimensions in the L2 Learning Experience Scale...........ccccoovveiviiiiiie e 85
4.2.3 Dimensions in the Intended Learning Effort Scale............ccooceeviiiiiii i, 88
4.2.4 Summary of the Underlying DIMENSIONS ...........ccvvieiiiiiiiie e 91
4.3 The Relationship between Motivation, Effort and Proficiency............cccccoviviiiiieiinennn, 93
4.4 Summary of the Quantitative ANalYsiS.........cccovviiii i 104
Chapter 5: Analysis and Results of the Qualitative Data.............cccccccceeeviveeinnen. 108
TN 1o o [FTox o] PP PR PSPPI 108
5.2 ANAIYSIS OF DALA......cviiiiiii i e et e be e e e e e naaae e 111
5.2.1 The Learners’ Goals, Orientations and Self-gUidesS..........cccoeevieiiiiieiiieeiiie e 111
5.2.1.1 Career VS. COMMUNICATION ....ocuvieiieiiieiiieitiesiie st et siee e snee e 112
5.2.1.2 Religious and Societal Obligations ...........ccccveeiiiiiiii i 124
5.2.1.3 Obligations vs. ENCOUTAgEMENT ..........ccoiviieiiieeiiie ettt sre e 128
5.2.2 Future Selves and IMagination ...........cccoveiiieiiiec e 133
5.2.2.1 Source of IMagination ..........ccccoiiiiiiiic it 139
5.2.2.2 Possible Future Selves vs. Empty Dreams and Fantasies...........c.cccceevveeennenn. 145
5.2.3The L2 Learning EXPEITENCE ........cooiuiiiiiie et seee e 150



5.2.3.1 Self Evaluation of SUCCESS 1N L2 ....ooeeiieeiiee ettt 155

5.2.3.2 Evaluation Of the TEACNELS .....evveeeiee et e s 157
5.2.3.3 Evaluation of the TEXtDOOKS ........uuureiiiiii s 162
5.2.3.4 Evaluation of the Classroom Atmosphere and the Peer Group ..........ccccceeeee 165

5.2.3.5 Evaluation Of the FaCIITIES ......vveeeee et e e 170

5. 2.4 SUMIMAIY ... iitiiiitie ettt ettt ettt et e e s st e nmn e e e be e e snne e e snneeennneean 172
Chapter 6: Conclusions, Contributions, Limitations and Recommendations...... 176
8.1 OV VIBW . ettt ettt ettt e e e ettt et e e e et e e e e e e e e et e e e e eeeeeeeenr e aaaaeeeaeees 176
8.2 GENETAI REVIBW ... ettt e ettt e e e e e e e et e e e aaaeees 176
6.3 Summary of the Quantitative and Qualitative Data ANalyses..........ccccevvvveriiiveiiveerinnens 177
6.3.1 Summary of the Quantitative Data Analyses ..........ccoviviiiiiiiiiniiceeee 177
6.3.2 Summary of the Qualitative ANAIYSIS .........cccveviiiiiiii e 179

6.4 Contributions Of the STUY .......cviiiiiiie e 182
6.5 Limitations and Recommendations of the Study...........cccccocveiiiie i, 183
6.6 IMplications OF the STUAY ........cooviiiiiiiii e 185
] {1 2] [T 188
N o] =T o [ A PSRBT RRS 201
N o] 01T o [ = PSSR 206
N o] =T o [ PSPPSR 208
APPENAIX D oo 219
APPENAIX B e 223
N o] 01T o [ PP SRP 224
YN o] o<1 [0 [ 5 PSPPSR 226
APPENAIX H oo 230
N o] o =T o [ G PSPPSR 231
N o] 01T [0 [ PSPPSR 232

\



List of Tables

Table 3.1 Age and gender distribution of the partiCipants............ccocoveeinniicnnnn, 56
Table 3.2 Education levels of the participants' Parents...........ccoeovveeriieensieeseieennnns 57
Table 3.3 English proficiency levels of the participants' parents...........cccccoovvvvivsrrinnns 57
Table 3.4 Campus and group distribution of the participants..........cccocovvvvrrrsseennens 58
Table 3.5 Main differences between quantitative and qualitative research....................... 59
Table 3.6 Descriptive statistics and reliability coefficient of the initial indices................ 73
Table 4.1 Factor loadings for the self scale...........ooo i, 78
Table 4.2 Factor loadings for the L2 learning experience scale............cccooovvniiivnnncnns 86
Table 4.3 Factor loadings for the intended learning efforts scale...........ccoovvneiiiiieiciiencnnn, 89
Table 4.4 Descriptive statistics and reliability coefficients of all variables....................... 92

Table 4.5 Zero order correlations between the components of the L2 Motivational Self
SYSEEIM TNEOTY......ceceii bttt bt enees 93
Table 4.6 Zero order correlations between all the indices..........cccccovvvecciiiiscsine e 96
Table 5.1 Criteria for the ideal and ought-to self scales based on the factor analysis of the

ST SCAIR. ..o ettt ettt ettt ettt e 112

List of figures

Figure 3.1 Regional distribution of the participants...............cccooeececccceceeceeeeen 57
Figure 3.2 Reading ProfiCIENCY SCOTES......ccoiiiiiiiiieieiisiiss e 65
Figure 3.3 Writing ProfiCIENCY SCOTES........cciiiiiiiiiieiessee e 66
Figure 4.1 Scree plot of all the self scales on the L2 among Saudi learners of English
QUESTIONNAITE. ...ttt et s bt s ettt b et b et ererane 77
Figure 4.2 Factor loadings for the L2 learning experience scale...............cccccovvvveviveverennne. 85

Figure 4.3 Path model of the original theory components as predictors of the Intended
Learning EFfONTS. ..ottt 95

Figure 4.4 Regression model of the six aggregates as predictors of the Reading

VI



Abstract

Dornyei’s (2005, 2006) groundbreaking L2 Motivational Self System Theory has been
developed to explain the relationship between motivation and L2 learning through three
components: ideal self, ought-to self, and L2 learning experience. He proposed that
these three factors correlate with the self-reported intended learning efforts of the
learners, which he viewed as an indicative of the learners’ proficiency levels. However,
the effect of these three factors on L2 achievement was not sufficiently established
either by Dornyei or other advocates of his theory. This study was conducted to
determine if the three factors have an actual effect on the learners’ L2 achievement or

not.

A mixed approach was used, with a primary quantitative research instrument being
supported by secondary qualitative data. A total of 360 male and female participants
were asked to complete a questionnaire containing statements representing the three
theorized components. The participants were, then, asked to do an English proficiency
test (reading and writing tasks; excerpts from IELTS). This was followed by a set of
semi structured interviews in which 21 participants of the larger sample were asked
questions about their goals and orientations related to their English learning as well as

their future selves and imaginations.

Descriptive and referential statistical procedures were used to analyse the quantitative
part of the data. The results reinforce the validity of Dornyei’s key constructs: ideal self
and ought-to self, and uncover two underlying dimensions within the L2 learning
experience scale and the intended learning efforts scale. Both types of selves and both
types of experience were good predictors of the learners’ intended learning efforts.
However, none of the above were good predictors of either the reading or the writing
scores of the participants. On the other hand, the qualitative data analysis findings
revealed that both self-guides motivate Saudi learners to learn English. Most
importantly, the findings highlighted the role played by role models and action plans in

the development of the L2 learners’ future selves.
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